



Supporting D/HH Learners’ Key 
Transition Years
Overview








• Transition Points and Opportunity
• Fostering Organizational Skills
• Fostering a Sense of Ownership
• Modeling Precision and Discernment
“[Transition planning] should derive 
from the desires, interests, and 
preferences of the student, the central 
stakeholder in the transition process”
(From “No Limits: A Practical Guide for Teaching Deaf and Hard of Hearing 
Students”)
Transition Years
• “Transition Planning” generally refers to 
post H/S preparation, but the transition 
points we will look at have just as much 
bearing on our students.
• Many D/HH learners experience transition 
points in their relationship to self-advocacy, 
equipment use and management, and 
social-emotional learning.
We will focus on 3rd grade as a transition point in literacy.
…5th grade as a transition point in self-advocacy.
…and 11th as transition points in self-management.
• A note: Formal transition planning is critical, and is coded into the 
accommodations provided any student with an IEP that includes 
hearing loss. While it can vary slightly, it is commonly mandatory from 
age 14 onward to have a transition plan in place, referring to a 
student’s post-high-school plan. We will touch on this during grade 
eleven, but in general, will be referring to transition points that are 
not mandate as such, but can be prepared for with equal benefit.
QUICK QUIZ
According to 
https://successforkidswithhearingloss.com/, about how 
many D/HH students enter high learning institutions 




A Framework For Beginning…
* From www.nationaldeafcenter.org
Effective Transition Planning, Cont.
• Gives tools and strategies that will last.
• Focuses on practical skills and structures.
• Is age and ability appropriate.
• Uses terminology young learners understand.
Two-Tiered Key Phrase Definitions
A Note:
• Take time to ask students: “Do you know what _______ 
means?” before introducing a new topic. 
• Even something as simple as “Responsibility” or “Time 
management”, or, for 3rd and 5th grade “Socializing” or 
“Influences”.
Any phrasing the student will be hearing repeatedly and asked to reflect on should be defined formally, and 
then re-phrased by the student in their own words. This two-tiered method means that each time they hear 
a key phrase, they are more likely to activate associated, real-life meaning and not simply hear teacher-talk.
Later, use both the formal definition, and their own-words definition to recall meaning
E.G.: “So now we’re going to look at some flash cards about self-advocacy. Remember what that is? You said 
it’s like being your own sidekick”
Grade Three
Access
• “If [students] are not proficient readers when they begin fourth 
grade, as much as half of the curriculum they will be taught will 
be incomprehensible.” (NCSL.org)
• 3rd grade is a critical benchmark year in literacy.
• Students who are well equipped for this “soft transition”, will 
establish the support structures that they will use from there 
on for future, more obvious, external transitions.
Our D/HH Learners
Key Grade 3 Obstacles
• Every goal we set, and every lesson we plan, ultimately serves to 
accommodate our students’ access to the curriculum.
• During this year, managing their transition to literate self-learners means 
ensuring them the most possible ongoing access to the same.
• This is a year where the smart management of data and of formal 
assessment tools is one of the best ways to support your D/HH student.
Practical 
Measures
• Establish and encourage a rich 
literary environment.
• The use of text and text-rich 
materials during this year is 
important.
• Plan lessons and activities that make 
the student choose potential texts to 
use. Bring two book options instead 
of one. Offer three sets of vocab 
cards and let them pick one. Divide 
items into categories and genres, and 
let them pick. Associate text and 
textual activities with choice, variety, 
and agency.
Practical Measures, PT 2.
• “Children with hearing loss probably need more contact with literacy 
materials in the presence of a knowledgeable adult…Teachers, 
parents, and others should read with them and talk about the stories, 
characters, and pictures in the books.” – Lyn Robertson, Literacy and 
Deafness.
• Reading a total of 45 minutes per day is a hard goal to set, but it’s 
what data recommends. This is not just child-led reading, but the 
whole scope of “reading with” children. Parents and classroom 
teachers have direct control over initiating this. Itinerants and others 
can encourage it with a reading log, checking in with the log, 
incentivizing its use, and recommending materials.
Practical Measures, 
PT 3.
• Language samples. Like voting, they should occur 
early and often.
• During remote learning, they can happen even less 
intrusively than they might in person, through 
simply recording a session (with permission).
• Stimulate comprehension through using simple, 
repeating exit tickets. Even a basic checklist with 
two questions on it (‘What was the main idea of 
what we read today?’ ‘What did you think of 
today’s reading?’) that the student gives (verbally or 
in writing) simple answers to establishes a pattern 
of brief reflection being the final part of a learner’s 
reading process.
Fighting The Fourth Grade Slump
• Start during grade three!
• Employ texts where their meaning and context matters, to advance 
from texts where word identification is the goal, which can 
sometimes be overabundant in k-3 literacy materials.
• Encourage the use of powerful words. Make a list of words that are 
“On Vacation!” (not allowed to be used) such as “fine, sad, fun, big” 
and teach/praise some powerful alternatives (superb, gloomy, 
exhilarating, etc).
Grade Five
• Middle school is much discussed as 
an age when students become 
concerned about their HAT, about 
being different, and about speaking 
up or standing out.
• By fifth grade, however, most of a 
students social-emotional self-view 
is established. They define 
themselves in terms of 
introversion/extroversion. They 
have habits and comfort levels 
dealing with adults and peers. And 
D/HH students generally have a set 
pattern/plateau of advocacy 
strategies.
• Therefore, it’s a critical year to re-
set, layer in, and deepen a D/HH 
student’s self-concept.
• As they can handle more complex 
activities, games, role-playing, 
etc, this can be done smartly, and 
in fun ways.
Self Advocacy
Self advocacy is a set of skills, habits, attitudes, and strategies that represent 
a D/HH student’s ability to express, define, and problem-solve their hearing 
and access to language.
Its major components are:
• Management of their personal HAT (hearing assistive technology).
• Comprehension of their hearing loss, type and severity.
• Awareness of the accommodations and modifications afforded them in 
their IEP.
• Strategies for seeking help, explaining how they hear to someone new, 
troubleshooting issues that may arise with their access to language.
Social-Emotional Tools
• Before the transition to middle-school, students need social-
emotional tools that work for them.
• Just like with vocabulary in 3rd grade, establish a check-in, where 
“easy” phrases like “good, happy, bored” are on vacation. Use a chart 
to check in with how you’re feeling and ask for more precise words or 
examples. These can be brief and light, but are a good chance to draw 




• Fifth grade students are likely beginning to be more self-conscious 
about their hearing loss. Even a super outgoing, comfortable self-
advocate will get worn out by standing out in any way.
• Discuss the accommodations all around by doing a quick check: what 
can you see in the room around you? (Headphones, prescription 
glasses, high heels, white board pointers – we all use 
accommodations!).
• Watch a few-minute clip from an age-appropriate tv show or movie 
that the students likes, and do the same: point out everything anyone 
uses to accommodate an action, from ladders to wheelchairs to 
bullhorns to speakerphone.
Practical Measures, PT 1.
*Grade five should represent a shift from memorizing self 
management strategies to having a student generate them.
* Rather than teaching options for proposed situations, role 
play them and have the student offer their own.
• While many D/HH students will already have done so, re-
set their overall ‘pitch’ on their hearing loss with an 
updated/new “My Hearing” presentation. Younger 
learners may have made a book/booklet, so for grade 
five, have your student make a slide deck instead.
• Since in many cases fifth graders will transition to a new 
school or a new section of their school the coming year 
(6th grade), they will need to be armed with a 
presentation on their hearing that they can give to a new 
class.
Practical Measures, PT 2.
• Model organization and planning. Even as your lesson is LSL and 
advocacy focused, this is a critical time to present an orderly space.
• Encourage your student to use their planner, graphic organizers, idea 
clouds, and other casual organizational tools.
• Use categories, types, groups, and traits in your activities, and 
discuss commonalities and differences, establishing that organized 
thinking will impact their life as much as physical tidiness.
Practical Measures, PT 
3.
• Enhance remote learning with virtual 
field trips.
• Incorporate items of interest. Use 
headlines from educational or kid-
friendly news sites to launch discussion 
or activities. Take texts from their 
favourite books or about their favourite 
animal, sport, movie, etc, and funnel 
them through a word cloud generator, 
and have the student guess what it is.
Grade Eleven
• “Transition is the process all students go through as they move from 
a high school setting to what lies beyond. Transition programs assist 
students and their parents as they plan for life after high school in a 
proactive and coordinated way. An effective transition program 
provides students with the tools and the confidence to assume 
responsibility for their educational and employment decisions as they 
move into adulthood.
• Transition planning is essential for deaf students, who experience 
unique educational and life challenges as a result of their hearing 
loss, such as communication barriers, lack of effective 
accommodations, and intentional and unintentional discrimination.”
(From: www.nationaldeafcenter.org/)
Student develops positive and practical work habits, skills, 
and attitudes within a work environment.
a) Pragmatics/social courtesies, b) conflict resolution, c) 
teamwork, d) work attitudes, e) work habits, f) time 
management, g) resource management, h) workplace 
communication, i) feedback, j) performance and self-
assessment, k) self-management, l) technology and equipment
(from successforkidswithhearingloss.com)
• Eleventh graders and seniors can see reduced motivation, increased 
distraction, and more responsibility.
• Be conscious of their lives and environment in school and beyond. 
This can depend greatly. For some 11th graders, life entails new 
freedoms, mobility, and ability. For others, it might mean that they’re 
expected to help out a great deal at home and with extended family. 
Don’t assume they’re more free and have more time just because 
they’re older.
Set Goals and Plan SMART
• This is a year for presenting students with the 
ownership they will need to employ from here 
on.
• Make a Chart or Timeline of responsibilities 
they have had. Have them add to it. Discuss: 
have they ever had and cared for a pet? When, 
and how easy or difficult was it? Have they 
ever had a job or chores at home? Have they 
ever had one outside of home, a summer job? 
Have they ever been a leader, head of a team, 
in charge of a group project? Do they have any 
certificates or licenses? Be creative as you 
build this list – you and they are sure to find 
more than you think!
Rights and Responsibilities
• Comprehensive transition point learning with an 11th grader should 
include discussion of 504 plans, IDEA, and the ADA.
• Be forthright with students. At this age, they are able to process –
and expect – straight talk. Ask them why they think more D/HH 
college students drop out than others. Have them chart things they 
think will be challenging, and things they are looking forward to.
• Look at example ITPs (Individualized Transition Plans) and discuss 
what might go in theirs in the future.
A Lifetime of Preparation
• It is critical to emphasize for students that they have many tools to 
work with.
• And, in fact, they are better prepared, possibly, than some peers, to 
handle responsibility. After all : they have managed their hearing loss 
since they were very young. They’ve handled their HAT, dealt with 
adults and specialists, worked with doctors and teachers, and know 
the ropes.
• Remind them that all of this means they have been through some 
pressures and responsibilities that will equip them for what’s to 
come! Their experience, their hearing loss, their ability to advocate: 
these are awesome elements of their unique lives.
• Thank You!
